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②AY2017 Short-term Joint Education Program (Nov.2017) 

 

On November 22nd, 2017, professors and students from The Royal University Of Phnom Penh arrived in 

Japan. They traveled from Cambodia and Tokyo University Of Foreign Studies (TUFS) to join an eight-day 

short-stay program. We enjoyed touring them around; including school festival, karate lesson, kimono 

wearing. Below are the details of our meaningful days during the short-stay program! 

 

November 22(Day 1) 

In this program, two professors were invited from the Royal 

University Of Phnom Penh: Dean of the Department of Khmer 

Literature, Professor Thea Sokmeng (left) and Assistant to the 

Vice President of the University, Professor Ith Puthealika 

(center). We’re pleased to meet you! 

 

They accompanied six Cambodian students (front row). Now, let’s start our program! 

In this program, one Cambodian student and two or three Japanese students formed a group and worked 

together. At the opening ceremony, students introduced themselves one another for the first time. 

Chumreap-suo! Khnhom-chmoh-Tobita! (Hello! My name is Tobita!) 

 

(2) Preparation for off-campus activity (1) 

In this program, we would visit an elementary school in Tokyo. We practiced dance that would be 

performed in the school with Cambodian students to introduce Cambodian culture to young pupils. 

Wh…what a difficult dance… 
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November 23 (Day 2) 

(3) Prof. Sokmeng’s class 

The first class of the second day was Prof. Sokmeng’s lecture on the reading habit of students at the Royal 

University Of Phnom Penh. He talked about what books they like, how they obtain books, and the reason 

why there are not so many students who read books by habit. He also talked about his life, such as why he 

decided to study literature. In the class, a Japanese student served as translator. 

 

(4) Japanese class 

After lunch, the Japanese students held a Japanese class. This short-stay program included a “home-visit 

program”. The Cambodian students were supposed to take the train by themselves to visit the house of 

their host families. In the class, the Japanese students taught easy greetings, and Cambodian students 

practiced speaking sentences they can use in stations like “I want to go to…”, “Please take this train.” They 

could remember sentences easily and introduce themselves in Japanese in no time. Incredible! The 

speaking lesson was followed by a writing lesson. The visiting students own names in katakana. Hey, 

students, can you use Japanese expressions? 

 

(5) Preparation for off-campus activity (2) 

The program participants learned how to use and wear “kroma” (Khmer scarf). It can be worn on head, on 

waist, and can be used as a bag as well. There’re so many ways to use it. Wow, how useful! Please put it on 

me! 

Next, we prepared papers for presentation to be delivered in the elementary school. Each group chose one 

topic. Japanese and Cambodian students worked together to make the briefing papers. 

We draw illustrations and tables for elementary school students. Each group tried to make their 

presentation unique and interesting. 

After this, we all practiced dance again! 
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November 24 (Day 3) 

(6) Off-campus activity(1) in Tsukishima, Asakusa 

We visited Tsukishima second elementary school in Chuo city, Tokyo. Chumreap-suo!(Hello!) We practiced 

the Cambodian dance in the gymnasium. At first the children looked embarrassed, but after a short time, 

everyone enjoyed dancing. 

 

(7) Presentations and lectures 

After dancing, the different groups and delivered their presentations in classes. By this time, Cambodian 

students introduced themselves in Japanese. Awesome! The children repeatedly listened to the 

presentations so curiously and then they asked many questions. In the class, the Cambodian students were 

the speakers, and the Japanese students were translators. Awesome! 

This group made presentation on greeting gestures in Cambodia. Cambodians have different hand 

gestures according to the status of the person with whom talking. Other groups presented on “the temples 

in Cambodia”, “national flag of Cambodia”, and other topics. 

After presentations, we taught the children to write their names in Cambodian alphabet and the uses of 

“kroma”. 

 

(8) Lunch time 

The visit was capped by lunch with the children. Thank you for the delicious lunch! 

Teachers and students in Tsukishima 2nd elementary school, O-kun!(Thank you very much!) 

 

(9) Tokyo Sky tree and Sensoji temple 

In the afternoon, we visited Asakusa district: first, Tokyo Sky tree, which was difficult to take photographs 

because of its height. 

Second, we arrived to Sensoji temple. We walked around thorough Kaminarimon gate, Nakamise street, 
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and the temple. I wish we had more time to look around… 

 

November 25(Day 4) 

【10】学外研修②房総のむら 

(10) Off-campus activity (2) in Bousou- no-mura in Chiba 

Today, we took bus to Chiba prefectural museum Bousou-no-mura. The museum is home to reproductions 

of stores, traditional farmer’s house, and farm equipments in Edo-period. The students divided into groups 

and participated in interactive activities like making key-charms, candles, and tea. 

This group made key-charms made from tatami. Take a look at me! It’s a 

good size for me! 

 

(11) Japanese tea ceremony 

The museum also offered visitors an authentic Japanese tea ceremony experience. 

We’re invited to a beautiful tea room and had Japanese tea(matcha). 

 

November 27 (Day 6) 

(12) Preparation for presentation 

The Cambodian students prepared their individual presentation that they 

would deliver on the last day of the program. This time, each student chose 

a new topic that was related to his/her own life, not Cambodia the country. 

 

(13) Karate lesson 

Mr. Shirabe, graduate student at TUFS, taught us karate moves. He has a black belt, which only great karate 

fighter can wear. The Cambodian students were amazed at Mr. Shirabe’s powerful performance.
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Now, let’s wear the belt and start Karate!Yeeeart!!!! 

 

(14) Trying on kimono 

At international interaction hall in campus, Cambodian students had a chance to wear kimono. The boys 

wore Hakama, and girls wore furisode. The hall staff helped them put on the Japanese traditional clothes. 

The girls chose their hair accessories and put them on as well. You all look so cool!! 

 

The Cambodian students took so many photos in kimono. Well, it’s really “Instagenic”… 

 

November 28 (Day 7) 

(15) Odawara tour 

Day 7 was spent off campus. Let’s go to Odawara! 

First, we visited Odawara Castle. The castle has a museum on its history. The Cambodian students 

incessantly asked the Japanese students, “What’s this?”. On the top floor, we enjoyed a view of the city of 

Odawara and the Pacific Ocean. 

(16) Kao Odawara factory 

After visiting the castle, we arrived in the factory of Kao. This factory mainly produces cosmetics and we 
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had a chance to see the production line of lotions and emulsions. The girls looked so excited when they 

tried the samples. The boys also tried them and they were amazed at the smoothness of their skin after. It 

was the first time for me to use cosmetics, too! 

 

At the end of the tour, we got some presents(Kao cosmetics). We had a meaningful experience. Thank you 

for all staffs in Kao Odawara factory. 

 

November 29 (Day 8,the last day) 

(17) Prof. Lika’s class 

Professor Lika delivered a lecture on the career of Cambodian women. She explained the role of women in 

ancient and modern society. Her discussion delved into the important points that Cambodian women 

should care about when they build their career in modern society. TUFS freshmen also attended the lecture. 

As in Prof. Sokmeng’s class, a Japanese student worked as translator. 

(18) Cambodian students’ presentation 

The second class of the day was Cambodian student s’ presentation. 
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(18) Cambodian students’ presentation 

The second class of the day was Cambodian student s’ 

presentation. 

They presented their views on foreign travel experience, 

their means for spending their leisure time, participation in volunteer activities and so on. Japanese 

students asked many questions, and the class was very enjoyable for all students. 

 

(19) Lunch at the cafeteria 

This was the last lunch in Japan for the Cambodian students. School festival had 

finished, and cafeteria resumed service, so we went there together. 

There was wide selection of foods that it was difficult for the Cambodian students to 

choose what to eat. Students in this program seemed to prefer rice bowls. 

Japanese students also came to join and had an unforgettable lunch time. 

 

(20) Closing ceremony 

The closing ceremony was held in the multiple-language lounge soon after lunch. The vice president of 

TUFS, Ms. Hayashi handed certificates to all of the Cambodian students. Everyone, you did a good job in 

this eight days program! 

 

The closing ceremony was followed by the farewell party. We enjoyed talking 

with our new precious friends. Many Cambodian students asked Japanese 

students, “When are you going to come to Cambodia?” 

Toward the end of the event, Cambodian students started dancing 

spontaneously. The Japanese students also joined them and enjoyed the last 

period of the short-stay program. 
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(21) Farewell 

At the end of eight-day program, the Cambodian students and teachers left TUFS for Narita airport. We 

promised them to keep in touch and see them again before parting. Everyone, thank you so much! 

We hope that the Cambodian students deepened their understanding of Japan through this program, and 

look forward to them becoming bridges between Japan and Cambodia! 
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③AY2016-17 Short-term JEP report 

My experience of participation in a short-stay program for Cambodian students 

Ryo Kobayashi 

 

At Tokyo University of Foreign Studies(TUFS),a 

short-stay program was held as part of the Joint 

Education Program. Students of The Royal 

University of Phnom Penh were invited to Japan 

and participated in various activities for one 

week with Japanese students who study the 

Cambodian language (Khmer) in TUFS. During 

the program, the Japanese students took the Cambodian students to famous Japanese cities like Kamakura 

and Asakusa to help them more deeply understand Japanese culture and history, they also worked together 

to prepare papers for a presentation on Cambodian culture, and visited a factory, among many other 

activities. The Cambodian students did not speak any Japanese at all, so the Japanese students were 

required to use Khmer at all times during the program. The program was a great opportunity for the 

Japanese students who had never studied in Cambodia, to feel, speak and listen to Khmer and to improve 

their communication skills. 

 

It was a very meaningful time for me to hang out and study while walking and chatting, not just studying 

in a classroom. I could learn not only the linguistic aspects like improving of my vocabulary and 

pronunciation, but also the behaviors and thoughts of the Cambodian students, such 

as what objects attract their attention, what they think is beautiful and worth taking 

pictures of, and when they start chatting. Because the length of the program was 

relatively short, I was quite impressed by their behavior, which was very different 

from that of the Japanese. The understanding of Cambodian behavior and thought 
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that I learned in the first program helped me to create a good schedule for the second program next year 

and I managed to finish the activities in time. 

After I finished the first program, I visited Cambodia to see the Cambodian students again in Phnom Penh. 

During my trip, they helped me at all times. One student took me to a cellphone store and helped me find 

a cheap and good cellphone and made cellphone contract for me. Another student took me to a nice cafe 

and took me on a motorcycle ride to see the city of Phnom Penh. I think it was very good for me to create 

connections with them during the program. In addition to the linguistic improvement and the 

understanding of a different culture, the fact that I have new friends waiting for me in Cambodia feel 

wonderful. Further, the program motivated me to study Khmer harder so that I can chat with my new 

friends. 

 

While the short-stay program itself lasted only one week, I learned that if I try to keep in touch with the 

Cambodian students, I can feel, speak, and listen to Khmer for a long time. I have never studied abroad, 

but I think that such interaction is also good way to study foreign languages. 

 

(January 2018) 
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④AY2018 Short-term Joint Education Program (Sep.-Oct. 2018) 

- Short-term JEP report 

 

From Tuesday the 25th of September until Wednesday the 3rd of October, TUFS welcomed six students 

(one postgraduate, five undergraduates) from the Royal University of Phnom Penh into the short-term joint 

education program, through which they will participate in an Inter-University Exchange Project, the “TUFS 

Japan Specialist Program for the Enhancement of Japanese Language and Cultural Outreach in Myanmar, 

Laos and Cambodia”. 

 

The Opening Ceremony 

 

During this program, students majoring in Khmer (Cambodian) at TUFS, and students from the Royal 

University of Phnom Penh engaged in tandem learning together. The tandem learning was carried out in 

groups of four, and conducted completely in Khmer. This was a very good opportunity for the 19 TUFS 

student participants to put into practice the Cambodian proficiency skills they have acquired through their 

studies. 

 

As another part of their tandem learning, the students visited Tsukishima Daini Elementary School’s 

international classroom, and planned a workshop titled “Let’s Learn About Cambodia”. Preparations were 

made the week before the fall semester began, and so exchange students from many different countries  
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came to see what was happening. 

 

At the workshop, the students spent the morning 

teaching Cambodian songs and dances to around 

100 fifth year elementary students and their 

teachers. Following this, the students split into 

nine groups over three classrooms, and did 

activities with the elementary students such as 

introducing Cambodian culture through posters 

and teaching them how to write their names in 

Khmer. In return, the elementary students gave 

presentations on Japan. In the afternoon, the 

students performed a Khmer shadow play, one intangible cultural heritage of Cambodia, for around 100 

second year students and teachers. 

 

The students teaching dance in the gymnasium (Tsukishima Daini Elementary School) 

 

The Cambodian students also used the “Japanese History for 

Exchange Students” textbook, compiled by the Japanese 

Language Center for International Students, to learn about 

Japanese history, after which they went on a visit to Jindaiji 

Temple (Chofu City) and the Edo-Tokyo Open Air Architectural 

Museum (Koganei City), through which they were able to see 

the history they had learnt about with their own eyes. Tandem 

 

Tandem Learning (1): 

Introducing literature from their respective countries 

 

Tandem Learning (2): Planning the workshop 

  
The shadow play  

(Tsukishima Daini Elementary School) 
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learning was also conducted during these trips, with TUFS students giving explanations in Khmer. 

The visiting students also had the chance to experience Japanese culture through karate and kimono-

wearing sessions. 

空手体験 

 

Karate Class 

 

Kimono-wearing session 

 

Aside from meeting with TUFS students, the Cambodian students also had Professor Va Sophea, from the 

department of Khmer literature, as their guide. Professor Va Sophea gave lectures on “The State of 

National Literature in Cambodia” and “Learning One’s Mother Tongue and a Foreign Language”. 

On Tuesday the 2nd of October, TUFS Vice President Kayoko Hayashi and Professor Va Sophea held a 

conference on the credit transfer system and quality maintenance based on the “ASEAN Plus Three 

Guideliine on Student Exchanges and Mobility”, at which they exchanged views on the development of 

the partnership between the two universities. 

 

From right: Vice President Kayoko Hayashi, Professor Van Sophea 
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- Practical Report: Tandem Learning during the Short-Term JEP  

 

The Tokyo University of Foreign Studies (TUFS) hosted 6 students from the Royal University of Phnom Penh 

(RUPP), Cambodia, for a short-term Joint Education Program under the Re-Inventing Japan Project, “Japan 

Specialist Program for the Enhancement of Japanese Language and Cultural Outreach in Myanmar, Laos 

and Cambodia” from September 25, 2018, to October 3, 2018. 

 

During this program, students from both TUFS Cambodian Studies and RUPP studied together through 

tandem learning. Our students at TUFS Cambodian Studies attend this program as an intensive course in 

Regional Languages A. This is the third year of the course and 19 students from the first-year through the 

forth-year have finished the course. (The number was 17 in 2016 and 16 in 2017.) 

 

All but one student from RUPP who had joined us for the Program had never studied Japanese. All classes 

were conducted in the Cambodian language. Prior to this program, our TUFS students had made the 

following preparations to ensure that every exchange student would take their first step in becoming a 

“Japan Specialist”: 

・Set individual goals in accordance with their linguistic abilities. 

・Wrote a book review individually and prepared a presentation. 

・Gathered all information about the places they were to visit during off-campus study  so that they could 

answer all questions that the exchange students would ask about them. 

Our TUFS students had set their own goals as follows: 

・Identifying pronunciations that they were weak in and trying to differentiate between the right and wrong 

pronunciations as they spoke. 

・Taking notes and maintaining a personal wordbook on the aspects of vocabulary that they cannot 

understand. 

・Memorizing at least one word/expression per day that they had never learnt from text books. 
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・Communicating affirmatively. 

 

At the end of the program, the students were required to submit their individual reports on the 

achievement of respective goals. 

  

During the tandem learning this year, the students divided into groups of 4 (1 exchange student and 3 

TUFS students) and participated in the following activities across 5 days: 

 

Syllabus Planning 

Day 1  Self Introduction, Orientation to the Program, Orientation to the Lifestyle in Japan 

Day 2  Lecture, Book Review, Introduction to Japanese Language, 

Preparation of Presentation (Selecting the Topic) 

Day 3  Lecture, Preparation of Presentation 

(Making a Poster, Practicing of Traditional Performing Arts) 

Day 4  Off-Campus Study (Introduction to Culture at Elementary School) 

Day 5   Off-Campus Study 

(Jindai Botanical Park, Jindaiji Temple, and Edo-Tokyo Open Air ArchitecturalMuseum) 

 

Tandem Learning (1): The students brought books that they wanted to recommend, and which were written 

by authors from both countries. The students then shared their individual book reviews and their reason 

for recommending their choice of book to the others. 
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The students introduced their books to each other in their own groups. 

 

Here are some examples of the books that 

the exchange students shared with us. 

 

 Students’ Voice:  In general, the Japanese students, including me, brought fiction novels. The exchange 

students, on the other hand, shared with us a collection of short stories titled “Put My Certificate Aside, 

Look Up At the Sky (ទុកបរញិ្ញា បត្រឲ្យមេឃមេើល នពិនធមោយយូ សភុា‌),” a short novel which depicts the current 

educational situation of the children in Cambodia. I was deeply impressed with the great enthusiasm and 

earnestness with which the students introduced the novel to us. 

  

Tandem Learning (2): The RUPP students were 

introduced to the structure of Japanese language 

using “Japanese Material Learning in Cambodian 

Language,” which was prepared for this program by 

our students at TUFS Cambodian Studies. 

 

Tandem Learning (3): The students made posters to introduce the cultures of Cambodia for a hands-on 

workshop at the International Class of Tsukishima Daini Elementary School in Chuo City, Tokyo. They 

practiced a song with dance and traditional performing arts to teach the school children. 

 

Students’ Voice: At the elementary school, while the exchange students assisted in writing the first names 

 

The RUPP students tried to write Japanese characters. 
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of the school children in Cambodian, a boy asked us to write his family name too. I taught him to say “sʹūm 

srsʹer,” literally it means “please write” in Cambodian, and he said, “Amazing, I can communicate in 

Cambodian.” I was so impressed with myself on seeing how delighted the boy was that I was strongly 

encouraged to study harder so that I could speak more and more because it made me happy when I could 

communicate with the others, regardless of my limited grasp on the Cambodian vocabulary. 

 

 

The students practiced a song with dance  

to teach at the elementary school. 

 

The students practiced the steps for the shadow puppet 

show for the traditional performing arts session. 

 

Tandem Learning (4): There was an interactive session during the lectures on “Cambodian Literature 

Today” and “Mother Tongue and Learning Foreign Language” by Prof. Va Sophea from the Department of 

Khmer Literature, who led the students from the RUPP. 

 

 

The students were divided into groups to attend the lectures of Prof. Sophea together. 
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Tandem Learning (5): During the Off-Campus study, our students assisted the exchange students in 

gathering necessary information and knowledge by answering their questions about the geography and 

history of Japan by using “Japanese History: An Introductory Text” that had been compiled by the Japanese 

Language Center for International Students, TUFS 

 

 

The students attended the lecture on Japanese history. 

 

The students learned the Japanese geography 

on the map. 

 

The students visited the Jindai Botanical Park. 

 

 

Students’ Voice: The Japanese students were impressed and motivated by the Cambodian students for 

learning and their attentive attitude towards everything they worked on. During our visit to the Jindai 

Botanical Park, the exchange students asked many questions, some of which were about the names of 
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birds that I had never cared to learn. I felt bad on failing to answer them but at the same time it motivated 

me to become a diligent person. 

  

The extracts from reports of our students at TUFS Cambodian Studies are as follows: 

＜Students’ Progress: Conversations＞ 

・It seems to me that my listening skills have improved since last year. Not only could I understand what 

Mr. Sophea, whom I was in charge of, spoke but I could also, to a certain extent, understand what the other 

exchange students were saying. The reason for this might be the self-confidence I felt while communicating 

with Mr. Sophea that made me feel that I could listen to the others without covering my ears with my hands. 

・It was on the third and fourth day of the Program that I could hold one conversation after another with 

the exchange students. This was not because there was some major improvement in my vocabulary within 

those 5 days, but because I felt I could improve my communication skills by trying to express what I want 

in as simple a way as possible, considering my existing grasp on the Cambodian language.  

・As for the conversations in Cambodian, it was hard for me when I could not understand and keep up with 

what the other students were saying. However, it was only when I practiced conversing in Cambodian 

among a small group in the intensive course during the Program that I realized I could improve my skills 

and felt free to ask in Cambodian, “What does it mean?” and “How to say this in Cambodian?” No doubt 

that it is important to improve vocabulary, but I also got the chance to be able to enjoy a conversation 

light-heartedly because I found that I could ask people or study them to understand the things I was not 

sure about.   

  

＜Students’ Progress: Vocabulary＞ 

・For vocabulary improvement, I made a list of things that I couldn’t express during conversations, words 

for which I consulted a dictionary, and questions that I asked the other students. As a result of this, I 

managed to list down about 30 words, which were mostly colloquial or names of plants and foods. This 
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practice helped me confirm my weakness in the usage of colloquial terms, and my strength in the usage 

of expressions and literary words that are often used in a classroom environment. My achievement was the 

realization of my Cambodian language skills. 

 ・I achieved my goal, which was to strengthen my vocabulary through listening or writing down words 

used by the exchange students that I could not catch, instead of ignoring them. Thanks to their courteous 

help, I learnt a lot from our sessions. 

  

＜Inspiration from Senior Students＞ 

・In my group, there were seniors from the second and third-years. They could catch what the exchange 

students said on the spot and could also express what they wanted to say. Besides, they could have mindful 

conversations with each other. Their active participation motivated me to develop my communication skills 

so that I would be able to interact more with Cambodian people soon. I was therefore very determined to 

learn the Cambodian language further. 

  

＜Inspiration from the Exchange Students＞ 

・The Cambodian exchange student in my group was curious about everything and constantly asked 

questions about Japan. It felt unusual to think of a particular answer to things we usually do without paying 

much attention to, such as “How should I greet someone when we visit them at their home?” or “Are there 

any questions that we should refrain from asking the Japanese people?” As a Japanese who knows about 

the culture in Cambodia, I felt it was my responsibility to explain such things to them. 

・During the exchange program with the Cambodian students and while attending their presentations, I 

was very surprised with the drive with which they represented themselves. I hoped to be able to represent 

myself more actively if I were to get such an opportunity in the future. 

・In the past, I have always thought of visiting the Angkor Wat during a trip in Cambodia, but now I want 

to experience the campus life in Cambodia to observe the differences in the educational environments of 
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Japan and Cambodia, so that I can understand the positive aspects of each and research the background 

of the educational culture of Cambodia to understand how the eager, lovely, and friendly nature of 

Cambodian people is nurtured. My biggest achievement during those 5 days was that I have become 

motivated to learn more about Cambodia and to visit Cambodia and personally experience the local life 

there.  
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- Group work task in tandem learning (Book introduction) in Khmer 1: 

”Kokoro” by Soseki Natsume 
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- Group work task in tandem learning (Book introduction) in Khmer 2: 

“The Old Capital” by Yasunari Kawabata 
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⑤Learning Japanese History in Khmer 

Yuriko Kikuma 4th-year Cambodian Language student, 

the School of Language and Culture Studies 

 

I would like to present the Regional Language A (Khmer) class which uses educational material on 

Japanese history. 

 

 

・Class 

In this class, we translate the text of the educational material “Japanese History: An Introductory Text” 

into Khmer (Tokyo University of Foreign Studies, Center for Japanese Language Education, Educational 

Resources Development and Practice Training). As preparation for the class, the students translate a 

designated scope of the text in their notebook. In the class, they present their translations taking turns, 

one sentence by each student. Our professor, a native speaker of Khmer, points out and corrects 

erroneous and awkward expressions. The professor prepares a model translation, but it is not the one 

and only answer and the professor makes adjustments according to the students’ translations. In the case 

of words and expressions unique to Japanese, phrases difficult to translate into Khmer and other key 

points, all the students present their translations and discuss the nuance of the words and expressions 

and the interpretation of the original Japanese. 

 

・Feedback from a student 
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The first difficulty I encountered in the class was the language barrier. The text contains many terms 

unique to Japanese history, such as “daimyo (feudal lord)” and “bakufu (feudal government),” and it took 

time for me to find Cambodian equivalents. Neither “daimyo” nor “bakufu” exists in Cambodian history, 

and I just translated them phonetically as “daimyo” and “bakufu.” But such lazy translation is insufficient 

and conveys no meaning, so you must find a Khmer word closest in meaning. For instance, “daimyo” can 

be translated into “Sdach Tranh (former lord that governed a small country within Cambodia)”, and 

“bakufu” into “Ratthaphibal (government).” When translation into equivalent words was incomplete and 

insufficient, I sometimes gave an explanation in parenthesis. However, such Khmer terms did not come to 

mind so often, and in most cases I went to class with the portion in question left vacant. 

Expressions themselves were not so difficult because this educational material itself was created for 

international students and contains sentences that are written in a simple and clear structure that are 

very easy to translate. 

What I faced next was the barrier of interpretation. Japanese texts can be interpreted differently between 

the professor and students and among students. Having learned Japanese history at school and other 

institutions, the students had their own knowledge and interpretations. This “Japanese History: An 

Introductory Text” provides only a brief summary of Japanese history, so they would unconsciously add 

their knowledge to their translation or interpret the translation in different ways. In such cases, we often 

had heated debates as to which interpretation was appropriate and how it should be translated into 

Khmer. Still, it is extremely difficult to convey the subtle nuance of the interpretation in Khmer, and this 

process was only feasible owing to our professor’s extraordinary ability to comprehend “Khmer spoken 

by Japanese people.” Nevertheless, I think it is significantly meaningful to make a strenuous effort to look 

for words in your vocabulary to communicate in Khmer. 

 

・Comment from Prof. Marom for the class (original: in Khmer) 

Most sentences translated by students lack a clear subject or verb. It is important to clarify how long the 

subject is and which is the verb before working on translation. Many Japanese sentences do not have a 

subject, but it is better, if possible, to have a subject in a Khmer sentence. Therefore, you need to add an 

appropriate subject. 

As for vocabulary, the trick is to translate for each Chinese character. For instance, “ouseifukko (the 

restoration of imperial rule)” can be translated as “restoration + politics + king + past.” When 

encountering a Chinese character idiom, you might think it is difficult to translate, but it is not so difficult 

if you translate the idiom by grasping the meaning of each character as I explained above. 

 

(Written in November 2018) 
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⑥Learning Japanese Literature in Khmer 

 

Yuriko Kikuma 4th-year Cambodian Language student, 

the School of Language and Culture Studies 

   

I would like to describe the Regional Language A (Khmer) class, which uses educational material on 

Japanese literary works.  

 

 ・Class 

In this class, we translate the text of a different 

Japanese literary work every semester. As preparation 

for the class, the students translate a designated 

section of the text in their notebook. During class, 

students take turns presenting their translations, one 

sentence at a time. Our professor, a native speaker of 

Khmer, writes the translations on the whiteboard, and 

then corrects erroneous and awkward expressions. A 

model translation is prepared, but is not be considered 

the only correct answer. Adjustments are made to the 

provided model to best fit with the students’ intended translations; therefore, it is unnecessary to revise 

the provided model directly. The students submit their notebook at the end of class to have their 

translation checked. 

 

・Feedback from a student 

This class is the most difficult of all the Khmer classes I have attended. The level of difficulty is probably 

due to “the vagueness” of the translated Japanese sentences. In the previous translation classes I 
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attended, we translated explanatory texts and magazine articles. Since the contexts of such educational 

materials were clear, we could focus on Khmer vocabulary and grammar. In terms of literary works, 

however, it is hard to express the essence of texts through literal translations. I found it difficult to 

express in Khmer my interpretations of the Japanese texts, the beautiful Japanese sounds, and the 

implied meanings of the Japanese sentences. In addition, some of the students’ translations are very 

different from those of the professor, because the professor translates the texts from English, whereas 

the students translate them from Japanese. We occasionally encounter cases wherein no one knows the 

correct translation, and the professor cannot even correct the students’ translations. 

When I translated explanatory texts, I added some supplementary explanations to each word and 

sentence. In contrast, when I translated novels, it was necessary to make the translations simple so that 

they would not disturb the flow of the story. As it is hard to read a novel that has too many notes, it is 

also hard to read a story with long explanatory phrases and explanations in parentheses. One of the 

translation techniques we were taught was intentionally not translating some words and sentences, and 

we learned that this would lead to no problems unless the content of the translation deviated widely 

from the original text. I felt a little better when I learned this technique, and I found the courage not to 

translate literally. 

During the translation class, I was disappointed at my poor Japanese language skills. I thought it would 

not be very difficult to translate a novel from Japanese into another language as long as I could use it, 

since I am a native speaker of Japanese. However, the task turned out to be completely different from 

what I had previously expected. A translator cannot translate effectively if he or she does not understand 

Japanese itself, does not have knowledge of Japanese, and does not have the ability to choose 

appropriate words to ensure a faithful translation. It is also necessary to understand Khmer. Translation 

would be easier if the students knew more vocabulary as well as “natural” Khmer expressions. Moreover, 

the kind of words and expressions that are preferred depend on the language. For instance, abstract 

expressions are frequently used in Japanese, whereas direct expressions are frequently used in English. 
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What is Khmer like then? Unfortunately, I am not familiar enough with Khmer to comment confidently. 

Therefore, I will continue to study Khmer to increase my knowledge of the language. 

・Comment from Prof. Van for the class (original: in Khmer) 

To be honest, it is difficult to translate literary works. In the class, the students’ translations are 

occasionally completely different from mine, since I do not read original texts in Japanese. The students 

even interpret the text differently as Japanese literary works often imply meanings that are not directly 

represented by the letters used. It is natural for students to translate differently, and each translation may 

be valid in its own way. It is also impossible to translate the nuance of a word perfectly, since there are 

differences between Japanese and Khmer expressions. Therefore, I would like students to develop a 

flexible way of thinking. When they translate Japanese literary works into Khmer, it is important to 

simplify the sentences and think of what the authors would like to convey, rather than being literal with 

each word or phrase. 

 

(Written in December 2018) 
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⑦ AY2019 Short-Term Joint Education Program Tandem Learning Practical 

Report 

 

From July 19th (Friday) to July 27th (Saturday), 2019, six students from the Royal University of Phnom 

Penh (Cambodia) came to participate in “TUFS Japan Specialist Program for the Enhancement of 

Japanese Language and Cultural Outreach in Myanmar, Laos and Cambodia,” a short-term Joint 

Education Program of the Inter-University Exchange Project. 

 

See the article at this link for the details of the program. 

https://www.tufs.ac.jp/english/NEWS/trend/190805_3.html 

 

In this program, Khmer majors at TUFS and students from RUPP study in tandem. TUFS students take it 

as an intensive course (Regional Languages A/language of major). This was the fourth yearly edition of 

the program and 17 students participated from all four class years (17 students had participated in the 

first edition of the program, 16 in the second, and 19 in the third). 

 

The six RUPP students had never studied Japanese before, so the classes were all in Khmer. In order to 

help the international students take their first steps on the path to becoming “Japan Specialists,” the 

TUFS students made the following preparations in advance of the tandem study: 

・Setting goals suited to the international students’ linguistic abilities. 

・Preparing for poster presentations introducing oneself by name and origin. 

・Preparing vocabulary needed for explanations during off-campus study. 

Examples of individual goals included the following: 

・Mastering the grammar and vocabulary learned during the spring semester by using it conversa-tions 

with the international students. 

https://www.tufs.ac.jp/english/NEWS/trend/190805_3.html
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・Receiving help practicing Khmer words that the student mispronounced and learning the correct 

pronunciation. 

・Speaking without worrying about whether it would go well or not. 

・Learning to explain Japanese culture and history in Khmer. 

 

At the end of the program, each student submitted a report on the status of their goals. 

This year’s tandem study was divided into groups of four students (one international student and three 

TUFS students) and practiced the following activities over five days. 

 

 Class schedule 

 Day 1: Introductions, introduction of Japanese language, cultural introduction (dance), language game 

 Day 2: Lecture on foreign language study, poster presentations  

(introducing hometowns) 

 Day 3: Off-campus study (Edo Tokyo Museum, Sensoji Temple) 

Day 4: Presentations, including preparation (small shadow puppets) 

Day 5: Wrap-up, closing ceremony 

 

 Tandem study (1): The students introduced themselves by name 

and explained the meaning and characters of their name. 

 

Tandem study (2): Using the “materials for studying Japanese 

in Khmer” created by Khmer lan-guage majors for the 

program, the students introduced the writing system, sounds, 

grammar, and basic expressions of Japanese. The goal was for 

each international student to be able to give a short speech in Japanese at the end of the class. 

 

Poster presentation on names 

 

Studying Japanese 
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Tandem study (3): The students received a lecture from Professor Nget Daro, who was accompanying the 

visiting students, and asked questions.  

 

Listening to Professor Daro’s lecture 

 

 Tandem study (4):  The students introduced their hometowns in detail. 

Student comment: “I put as much information in as I could to get them interested, and made sure the 

poster illustrations were clear. In accordance with my goal, I used as many new words as I could in the 

text. During the presentation, I was super nervous, but Ms. Sophanim listened really hard to what I was 

saying. Afterward, she asked detailed questions, and with help from the older students, I an-swered as 

well as I could. Finally, I was incredibly happy when Ms. Sophanim said she would like to visit Akita 

Prefecture”. 

<Video: Ms. Boramey’s poster presentation> 

 

 Tandem study (5): Creating a scenario. 

Each group created and performed a scenario using shadow 

puppets from shadow plays, a traditional Cambodian art. 

 

 

   

 

Each group performs its scenario with passion 

 

Students with small shadow puppets 

https://www.youtube.com/watch?v=xPcR1BkgTEo
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Tandem study (6): Language games and cultural introduction (dance) 

 

Language game (1) 

 

 

Language game (2) 

 

 

Cultural introduction (learning footwork for the dance) 
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Below are excerpts from student reports, as well as the full text of student essays from a sophomore (first 

time participating), a junior (second time), and a senior (third time). 

 

 <Confidence-building> 

・As I wrote above, last year I was too passive, just 

depending on the older students, with no intention of 

actively getting into conversation. This year, however, I 

asked the international students about words I didn’t 

know on my own, answered their questions, and helped out the freshmen when they needed it. I also 

managed to communicate what I wanted to say and understand what I was hearing, so that I could enjoy 

the conversation. More than anything, I built up my confidence. I’m not the me of last year. I’m someone 

new now. 

・I learned to ask about Cambodia and about things I didn’t understand in the conversation, and I was 

able to speak out without hesitation even though I may not be understood. I realized that, if I just tried to 

speak no matter what, the other person would not care that much about my mistakes and would correct 

them for me if necessary, and that I could master so many new expressions that way. 

 

<Increased linguistic ability> 

・Last year I could only speak with the international students when the older students interpreted for me 

and taught me words, but this time I was mostly able to converse on my own. That made me realize that 

my Khmer has improved. The international students told me that my grammar was good. 

・In the spring semester I was just busy trying to get a grip on so many new things, but when I re-viewed 

them I realized how much I had not managed to memorize. For example, the Khmer words for “can” 

include “baan” as well as “ceh” and “ruoc.” I always end up using “baan,” but the interna-tional students 

used all of them in different situations. Having reviewed them, I was able to under-stand that and receive 

guidance on which one to use when. 

・My task this time was to “ask about words I don’t know whenever possible.” Fortunately, I already knew 

how to say “How do you say this in Khmer?” Every time I asked something, Mai made sure I understood 

the answer. Learning the language from native speakers was not easy at first, but as my vocabulary 

 

At the Edo Tokyo Museum 
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increased, my motivation did as well. 

・After just five days, I feel that my working knowledge of Khmer has really improved. A major factor in 

this was how much I used Khmer. It may seem banal, but even by communicating with the international 

students in simple phrases, I got rid of the fear that I would be misunderstood. I never thought that I 

would have the chance to use this much Khmer unless I studied abroad. This program was in Japan, but I 

spent the five days surrounded by Khmer just as if I were in Cambodia. 

 

<Stimulation from international students> 

・She always had a notebook with her, and whenever we taught her something about Japan she would 

ask us to write down the pronunciation. I appreciated her determination to learn about Japan and I 

wanted to do more for her. I understood how important it is for us, as Japanese, to study not only Khmer 

but also Japanese culture. 

 

 

At the Edo Tokyo Museum (with the Myanmar group) 

 

・I had guessed what we might be asked at the museum and Asakusa in advance and looked up the 

vocabulary, but it was very difficult for me to cope with the unexpected questions: “Why are vend-ing 

machine drinks more expensive?” “What does Pasmo mean?” I was impressed that the Cambo-dian 

students wondered about these things that I usually never notice. 
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At Sensoji 

 

<Understanding Cambodia> 

・I was very interested in the things I heard about from the Cambodian students when we were walking 

around Asakusa. In Cambodia, it is not proper for women to sing in the shower or when washing dishes, 

or to walk loudly, or go out late at night. Japan has similar gendered expectations, but the difference in 

the specific taboos was interesting. 
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