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Durand & Lyche (2008) ¥ PFCR— L R—> On$E% S8,
- 751 (obligatoire, catégorique)

« 2#IRHY (facultative, variable)

. 22 F i (interdite, erratique)
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Durand & Lyche (2008) & PFCr— LA R—T ONFEA S,

o ﬁﬁE’J(obllgatowe catégorique)

(i) 7Ea+ % E74) : les enfants, les autres enfants, un enfant, mon
enfant

(ii) BEEEE « ils, elles, on, nous, vous ,en
(iii) $&8=%E - De quoi parle-t-on? Faut-il travailler?
(iv) 1B ZFEIR : tout a fait, pot-au-feu, etc...
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e Discussion
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A : 1st year immersion or French school

B : 1st year Core French

C : 4th year with study abroad in France
D : 4th year witout study abroad in France
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A : 1st year immersion or 17, 8%

French school (59/ 33 ]_)

B : 1st year Core French 11,6%
(10 / 86)

C : 4th year with study abroad 19,4%

in France (31 / 160)

D : 4th year witout study 11,4%

abroad in France (24/ 211)
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1. Introduction

This study examines the French phonetic norm found i textbooks,
especially the Franch linking phenomena, (.2, Kaison.

Bybee (2001) defined laison & “the appearance of a word-final
consonant befare 3 vowel-inithal word in words that in other contexts end In
2 vowel™, 125 realization and non-reslization & influenced by numerous factors

There are also three inds of Halson contexts: cotegoricol, variabie, and
erratic (Durand & Lyche, 2008), Especially In the case of variable liatson, ity

e 3 lenTatien 2 \ITITH LARSY N eSO LITDOM 900 LN e Lomat

rezization & conditioned by a range of lingubstic and extraling:
constraints.

2. Three Liaison Categories (Durand & Lyche, 2008)
1) Categorical iakson : haon always presant
ax. between detarminer & vowelinitial noun: un [n] ami {a frend)
prociitics (ds, elles, on, nous, vous, en): vous [z] avez... {you have)

2} Variable liaison : Batzon ts optional
ex b verb & di cesttjanX (tsaX)

!l!rnﬁtlhhn lkaizon is totally or virtually absent
gular noun & ady un bois / snmense (o huge wood)

Varlable Halson Is mora frequent during a formal style, and less during an
informal style. For L2 leamners, the catagorical ksison poses less difficulty, but
mdmm&hwnﬁﬁwlww"mbammmm
{Howard, 2004; %, 2016} N h by Howard (2008)
Mwmrwdma&mhmcmwnm
speakers,

3. Corpora

1, Textbooks corpus {about 42,000 words) : textbooks (corwersation skits)
with CD audio racently published in France (4 textbooks, Level AL-AZ,
20,473 words total) 3nd In Japan (12 textbooks, Leval AL-A2, 21451
words total)

2. Japanase French Leamers corpus (about 25,000 words) @ corpus gathered
N 2017-2018 following IPFC protocol, guided interview with a native
speaker (10715 minutes for each student) and free convarsations {about
20 min) of 11 Japar d 2 Insermediate kamers (3%
wm;&zmmﬂwwmmmmam
sxpanance)

4. Research Questions

Our study alms 3t

O Exploring the pedagogical nomm for variable Nalson in cur 12 French
tExtbooks corpus & iwestigating which type of variable contexts learners
encountsr most often during their use of taxtbooks.

O Based on quantative analysis, our study considers the frequency of
aés00 realization In varlable contexts,

O Comparing our textbooks corpus with ancther corpus of Japanese
learnars’ Franch convarsations 1o examine the offect of phonetic norm in

French 12 teaxtbooks on the acquisition of variable lialson.
O wypothesis: If the use of particular variable Raisons In tenbooks is
fraquent, this usage is easily scquirad by learners.
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%
étre(be)  ovolr fhawe)  others Total 1)cest e GO6I%(20/33) TSIAN(55/73) 91 67%(S5/50) R
26.56% ™ 225% 2®13%
NXests  DLINNISTIE]  TEIN{35/8E]  719%% (457
learners _isy/13) (0/8) (2/89) 532 L 45
A 56.5% 3.45% 0% 30.26% Njesise TLTIN(ILAA] 2DTIN(1L/) 40 BaN (21/43)
e =
textbooks 204 157 145, fspremic  22mem  ox M) sssmpg | SRESESM e b far:
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+ Lo (5 resined, especially after T3T + a0 the 15T PAron SQUAar prasent Tense form 7 5™+ X

[ of Jaison following avorr verbs {have) is quite rare. The wsage of + Howsyer affer “N est+ “["X i57), leamers’ use of KaBon remains quite MOdest compared 10 TexthoORs COTPOTE.
this kind of fiaion is more frec in IP textbocks than FR textbook * i leamess corpus, aSon resization 15 highest sfter 13t person singuiar present tense form (£ S <), ANd =S rate 15 muCh Ngher than
SdCh 1t Of Twd tebodks COrpore.
SER T R i s s
Learners’ K500 USIEE In ~ je 5ot [2] aS¢e” i quIe fragquant [B4.21% {33/38) vs 7R 50% (2/4), JP. B3.33% 110/12). Learmess made facons |
la Vedtre & ac : Nos rek sont ft) excelk {0ur (ct. Bybee, 2002}
b Between V-Stre & adverd : Le sten 3t [t] evoctement pared_ [Mis is exactly condmﬂ

the some |

e Between V-étre & determiner : Cest [t] un diner chic 7 (I it a chic dinner 7)

| d Batween V-itre & noun Je suis o] dtudinnte. (1 em ¢ student )

e Betwoen Audiisry V-Etre & past participle - L3 autres sont [t) arrivés 7 (Hove
the others arrived 7}

L Between V-dtre & pregosition - le lor &5 [t] & mo gauche. (the loke is on my
left sidde )

* With regards o variable lisison aftar verbs, Baison is manly realized sfter 8tre verd (be verb) in each corpus.

Even If liason usage rate is rather high in the 1extbooks corpus, certain liaison contexts are difficult to acquire for
V-&tre + adj)
Learners made Naisons In c2rtain structuras which they use often. Being influenced by phonetic aoem, learnsrs have
prefabricated sequences with laison consonant (ex. "je suis 2] oliée”).
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