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Scenario: concept

Scinario
• “Scenarios are not a new concept in theoretical and applied
linguistics, or language teaching/learning, but the word is
used in many different senses. There are several points that
most uses of the term in our context have in common.”

Point 1:

Scinario is a mental framework
• Firstly a scenario suggests a mental framework, a concept for
how the thing in question is “done” in the relevant target
language.
• Language users and language learners have scripts and
schemata for scenarios they are familiar with.

Point 2:

Scenario focuses on real world language use
• Secondly, there is a strong association with real world
language use rather than exercises or pedagogic tasks, a
sense that a scenario provides a meaningful context for
simulated yet realistic language use by the learner.
• In a real-world derived scenario, simulations replace mere
role-plays as we move from fictional personalities in artificial
situations to real people acting as themselves in real
contexts.

Scenarios integrate different aspects of
competence in real language use.
• Finally and fundamentally a scenario suggests a holistic
setting that encourages the integration of different aspects
of competence in real(istic) language use.
• Properly conceived scenarios automatically create an
appropriate background to support learning and teaching
where the main consideration is that of authenticity of
situations, tasks, activities, texts and language data.

CEFR-based scenarios
• CEFR-based scenarios are frames that in the context of a set
of defined real world variables (domain, context, tasks, types
of language activity and texts involved) integrate holistically:
p“Can-Do” descriptors (as objectives);
p quality criteria (for evaluation);
p aspects of competence, from strategic, through pragmatic to
linguistic (as enabling objectives).
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The left hand column of page one of the scenarios then
lists CEFR-based descriptors relevant to them: first
“Can-Do” descriptors for communicative language
activities (derived from CEFR Chapter 4) and then
descriptors for aspects of quality (derived from CEFR
Chapter 5), the latter being combined into a convenient
number of criteria. The examples all show published
CEFR descriptors, but these might very well be the
adapted, simplified versions found in the checklists for
the EAQUALS/ALTE European Language Portfolio
(ELP) and in school curricula elaborated from
CEFR/ELP descriptors.
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Scenarios are a tool for defining,
teaching and/or assessing the
competences needed to perform
real world tasks.
They are not necessarily an
extended communicative activity
in the classroom, which one
works towards or back from as
for example in the many
variations of a task-based
approach.
The tasks listed at the top (after
domain and context) are real life
tasks, not pedagogic tasks and
so they may not take place in
the classroom at all.
It is desirable, however, that for
the sake of more effective
learning real life tasks and
pedagogic tasks be as closely
related as possible.

How to sequence the activities
• The number of activities in different scenarios
will vary considerably depending on the
orientation of the scenario and the type of tasks
it implies.
• The diagram illustrates some possible variants,
very many others are possible.
• Assessment might be conducted in a single task
at the end of the module, or in mini-tasks during
the module.
• Peer and self-assessment might be employed as
well as teacher assessment.
• There might in fact be no teaching module; the
scenario may be used only as the starting point
to design an assessment task.

The CEFR-based scenario concept offers a means to:
• Work top down from real world contexts to identify the competences
needed to be successful in them, plus criteria to judge that success.
Both the communicative language activities listed and the aspects of
competence needed to be successful in them suggest classroom activities.
These in turn suggest specific lessons or lesson sequences (=modules),
with self-study and project tasks.
• Review existing classroom activities and resources in the light of the
needs of real world activities, in a bottom-up process.
• Integrate practice activities and assessment tasks into a coherent module.
• Develop a tasks specification for a test, with the assessment procedure,
assessment conditions, marking and grading procedures etc. specified on
the second page.
• It is a very flexible yet unifying concept that facilitates top-down planning of
objectives and bottom-up linking of enabling competences to real world
needs.

