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Structures & examples

I’d like to visit Hokkaido.



Structures & examples

I’d like to visit Hokkaido.
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Structures & examples

I'd like to

visit Hokkaido.

play tennis.

g0 shopping.




Activity 1

M

1 Etl‘_llttl.u'ﬂﬁ and EEl_nples

Lok at each sentence in turn, Think of twa or three more examples of the
structure in talics, Write the examples together in a table,

a) Sholl | open the window?

b} He seems o be rich.

¢ Is there any tea?

d [ used to live in the country.

gl She'swriting a letter.

{| The room was so dark that [ couldn't see anything.



Showing the meaning of a structure

« Show what the structure means and how it is used, by giving
examples.

« Show clearly how the structure is formed, so that students can use it
to make sentences of their own.

« Showing a meaning visually Ea7 L

- Showing a meaning through a situation 5m - KR



Demo 1: Show meaning visually

° too oo to oo



Demo 1: Show meaning visually

T: (point to the ceiling) What's that?
Ss: The ceiling.

T: (reach up and try to touch it) Look --- I'm trying to touch it.
Can | touch it?

Ss: No.

T: No, | can’t. Because it’s too high. It's too high to touch.
Too high. The ceiling is too high to touch.

Could you tell me the meaning?
Ss: (/n your own language) XKIFEHN ST & THIAL7R LY




Demo 2: Show meaning visually.







Demo 2: Show meaning visually

T: (Show Pic 1) Look at this. What's this?
Ss: It's a rock.

T: Yes, arock. Is it light or heavy?

Ss: Light.

T: Yes, you can hold it in your hand.
(Show Pic 2) How about this one? Is it light or heavy?

Ss: Heavy.
T: Yes, it's heavy. Can you lift is?
Ss: No.

T: No, of course you can’t. It's too heavy.
It’s too heavy to lift.
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Demo 3:
Showing meaning through a situation

* There is no pointin - Ing



Demo 3: There's no pointin ---ing

T: Listen. Imagine you are with a friend. You're going to visit
your uncle, who lives very near. Your friend says, “Let's go by
bus.” What will you say, yes or no?

Ss: No.
T: Why?
Ss: Because he lives near.

T: Yes, he lives near. So you say, “We can walk there in 15
minutes. There’s no point in going by bus.” There’'s no point in
doing it. No point. No point in. There’s no point in going by bus.



Demo 3+

T: Here’s another example. You want to read a book. But |
know it isn't a good book. | say to you, “Don’t read that book.
There's no point in reading it. It is not interesting at all.

T: Another example. You have a bicycle, and you are gomg to
clean it. But | knovv the weather is going to turn bad, so it
would get dirty again. What could you say? There's -

Ss: There’s no point in cleaning the bicycle.
T: Very good!



Points
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Activity 2

2 Ways of showing meanimg

This is how different teachers presented comparison of edjectives to their
students. Which presentaticon do wou think is:

— the most interesting?

— the easiost?

— the most useful?

Teacher A Teacher B:
= i W
[ talked about taso I::-uil-::lir‘.gs._ﬁ 1 direw lines on
in the town. (T he post office | the board. {'Line A
i= bhigger than the bank.”] ’!I Is longer than Line B."]

|-E.HTH.H.H
lNﬂTAﬁ.--ﬂS+‘-

Teacher C: -.;5__&.‘_ Teacher D:
I called a tall and a short [ drew pictures of o Men
suadent 1o the front and on the board and
compared them. (fAnna is compared them. {'Hani is

taller than Maria.") taller than Abhdowu ™)




Discussion: Ways of showing meaning
« Drawing lines on the board: > > 7 /L CTEABE. mH < A& WL
« Comparing two students: mHE W, Bd A L L

« Draw pictures of two men: E¥ L VET A L < ALy

 Referring to local buildings: BREE, BEL ETYU 7ILICTZE S



Showing meaning and form

e Focusing on form
EDNR->TCZDRZFLZDONL>DYRT

« By giving a clear model : ET I #OBETIEZ> = V)R

« By writing : tIkE9 %

It's too heavy to lift.



Activity 3

3 Presenting a structure

sk tha class to copy thi santence.

A teacher presented the structure ‘hasbeen . . .-ing . . . for. . . to her class. To
make the meaning clear, she drew pictures on the board and gave this imaginary Ask Individual students to repeat the sentence,
situation: A woman starts walling for a bus at four o'cloclk. At five o'clock the bus

comes. She's been waiting for an hour.'

-
Here are the teacher's notes for the lesson, but they are not in their comrect order. Dremy pletures to show tha sltuation, and glve the example
What arder should they be In? Are all the stages necessany? ‘Sha's been walting for an hour',
O ®
Say 'She's been walting for an hour' and
ask the class to repeat it phrase by phrase,

Explain how the structure s formed. % %«%T

Write the sentence on the board:
She's been walking forut hour

Glve other situations and examplas:

Anather person armved at 4.30,

He's been walting for halfl an hour.
ete.




The most likely order

Draw the picture and give the example.
Give a model and ask the class to repeat.
Ask individual students to repeat the sentence.
Write the sentence on the board.
Explain how the structure is formed.
Ask the class to copy the sentence.

~N o A WD

Give other situations and examples.






Situation and example to show meaning

T: Look, see this woman. T: Yes, and look. The bus is
What's she doing? coming. How long did she

Ss: Waiting for a bus. wait? Can you tell me?

T: Yes. Look. It's 4 o'clock. Ss: One hour.
She just started waiting. T: That's right. She started
waiting one hour ago. And she

(Point to Pic 2) is still waiting. She has been
What time is it now? waiting for 1 hour.

Ss: Five o'clock.



Practice
e DI EE ST, BAOEEA L THLS
« JIL—T DRDIEFZD2ELHIIT > TH 5B

e A VRTIT A TIZTEBND, FELEDOLRC > THLD



Model the structure

T: Listen. She’s been waiting for
an hour. Let’s say it together.
For an hour.

Ss: For an hour.
T: Waiting for an hour.
Ss: Waiting for an hour.

T: She's been waiting for an
hour.

Ss: She'’s been waiting for an
hour.

T:

Ss:

T:

Ss:

T:

Ss:

T:

Ss:

T:

| et’s write it. Who can tell me?
She’s --- What comes next?

Waiting.
Not yet — before that.
Been.

Good. (write ‘been’) Now — what
next?

Waiting.

That’s right. And then?
For an hour.

Good.



Practice
« D2 A (E-> T, WOIRTEDZEFHEE L THLD
« JIL—TDRDIBEFD2ZL DT> THD

e A VRTITATICTESDD, EEDNOEHIZEELAASLR - T
B



Activity 4

4 Contrasting structures

al I've gol some bread. | haven't got amy bread.
b} I've seen that film. | saw that hilm last week.
¢ If they build a reservoir, there will be plenty of water.
If they built a reserveir, there would be plenty of water.

Discuss each pair of sentences in tum,
- What is the difference between the sentences?

~ Can you think of other examples which would show the difference?
= How eould you exploin the difference simply to your students, using their own
language?



Contrasting structures

e T TCICE > TWAEEWHT B I ETLYRRDERNHEN
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